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Aldridge School

1. Teaching and Learning: The Challenge

Teaching is the deliberate, expert act of enabling students to learn knowledge and skills that
they cannot yet do independently. Evidence from cognitive science and classroom research is
clear that learning is not the same as performance: students may follow along during an
explanation or complete an activity successfully yet not retain the learning over time or be
able to apply itin a new context.

In every lesson, teachers work within real constraints described by widely accepted models of
memory. Students encounter vast amounts of information, but only what they attend to is
likely to enter short-term (working) memory; and working memory can hold only a small
amount of new information at once. Teaching must therefore be selective and well-
sequenced: we direct attention to what matters, reduce avoidable cognitive load, and
connect new content to relevant prior knowledge so that students can hold, organise and
make sense of ideas as they learn.

Crucially, the model of memory also highlights that information is not ‘uploaded’ to long-term
memory simply because it has been presented or written down. Durable learning depends on
depth of processing: students need to do something with new material—think hard about its
meaning, relationships, examples and non-examples; explain it in their own words; compare,
classify, justify, solve, and apply it—so that it is encoded and becomes retrievable later. This
kind of effortful thinking often involves productive struggle: the desirable difficulty of
grappling with ideas, making and correcting errors, and refining understanding. Without this
struggle—without students doing the thinking—learning is unlikely to be securely encoded
and will not be reliably retained or transferable. When tasks become too passive (e.g., copying
notes, filling gaps without thinking, or over-scaffolded work), students may produce lots of
work but do little of the thinking that leads to long-term learning.

A useful analogy is the story of a butterfly emerging from a cocoon. If a person cuts the
cocoon to ‘help’, the butterfly may emerge, but with weak wings because the struggle was part
of the process that made it strong enough to fly. In the classroom, our aim is not to make
learning effortless, but to remove unnecessary barriers while preserving the necessary
struggle: we explain and model clearly, then design practice and questioning that requires
students to retrieve, apply and connect ideas. Itis this effortful thinking—rather than the mere
completion of tasks—that strengthens learning over time.

2. Aims

This policy sets out our shared understanding of effective teaching and learning, informed by
evidence about how students learn best.

This policy aims to:
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e Explain how we will create an environment at our school where students learn best
and love to do so.

e Summarise expectations to make sure everyone is committed to achieving a
consistent approach to teaching and learning across our school.

e Promote high expectations and raise standards of achievement for all students in our
school.

e Involve students, parents/carers and the wider school community in students’ learning
and development.

3. Our Model of Learning

Our model of learning is built on a simple but powerful principle: students learn best when
they first secure essential knowledge and then use that knowledge purposefully. This
approach, grounded in the SOLO Taxonomy (see Appendix A) and reflected throughout our
curriculum and assessment systems, ensures that all students develop the deep, connected
understanding needed for success in every subject.

3.1 Acquisition: Building secure foundational knowledge

Learning begins with the deliberate and systematic acquisition of key knowledge. Each
subject identifies the facts, concepts, vocabulary, disciplinary methods, and procedures that
students must know securely before they can engage in deeper thinking. This foundational
knowledge is taught explicitly through clear explanations, modelling, guided practice,
structured discussion, retrieval practice, and well-scaffolded tasks.

We recognise that students start from different points, but every learner—regardless of need
or background—can acquire essential knowledge when teaching is coherent,
well-sequenced, and ambitious. Knowledge organisers, fact tests, live monitoring,
guestioning, and routine book checking all support this first stage by ensuring that students
remember what they have been taught and can recall it accurately over time.

3.2 Application: Using knowledge purposefully and deeply

Once essential knowledge is secure, students are taught how to apply what they know. This
is where meaningful learning happens. Application tasks—whether extended writing,
problem-solving, practical work, discussion, performance, analysis, or creative outcomes—
require students to use their knowledge with accuracy, reasoning, and independence.

Through carefully designed tasks, teachers help students move from:

e Unistructural use of a single idea
e to Multistructural use of several ideas
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e to Relational understanding, where students link, organise, compare, explain, justify,
and evaluate ideas

e and ultimately to Extended Abstract thinking, where they generalise, hypothesise,
critique, or apply understanding to unfamiliar contexts.

Application therefore checks not only how much students know, but how well they can use
that knowledge.

3.3 How assessment reinforces the model

Assessment is woven throughout this acquisition-and-application model.

¢ Live monitoring, questioning, self/peer assessment, and book checks provide
constant feedback about whether students have secured key knowledge and can
apply it to meet lesson intentions.

¢ Quality Marked Formative Assessments (QMFs) require students to apply their
knowledge to extended tasks using clear success criteria—allowing precise feedback
on strengths and next steps.

e Summative Assessments (SAs) verify mastery by sampling taught knowledge and the
extent to which students can use it independently.

These complementary layers ensure that teachers know where each studentis in the
acquisition—application journey and can plan targeted intervention, support, or challenge.

3.4 Inclusion: Every student can acquire and apply knowledge

Our model of learning is deliberately inclusive. We expect all students—SEND, EAL, children
from under-resourced backgrounds, high prior attainers, and those with low starting points—
to progress through the acquisition-to-application cycle. High expectations, scaffolding, and
clarity of instruction ensure that every learner can succeed. We do not lower the level of
challenge; instead, we remove barriers so all students can reach relational understanding.

3.5 What this model produces

By securing essential knowledge and then applying it purposefully, students become:

e Knowledgeable - able to recall and explain key facts, concepts, and vocabulary

e Articulate - able to use subject language to express reasoning clearly

e Thoughtful — able to connect ideas and make sense of increasingly complex material
e Independent - able to apply understanding flexibly in new and demanding contexts

Through this model of learning, we develop students who not only know more but can do
more with what they know.
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4. Our model of memory

Our model of memory summarises how information is processed and why teaching must be
designed to help teachers enable students to retain and use what they learn. New
information is first registered in sensory memory for a very short time; only what students
attend to is likely to move into short-term (working) memory, which is limited in both
capacity and duration. If new material is not actively processed, rehearsed or practised, itis
likely to be forgotten. Through clear explanation, careful sequencing, and opportunities for
students to think hard (e.g., questioning, elaboration, and retrieval practice), knowledge can
be encoded into long-term memory, where it becomes more durable and can be retrieved
back into working memory when needed. This model reminds us that students learn best
when we secure attention, avoid overload, and build in regular practice that makes learning
stick (see Appendix B).

This is why productive struggle matters: when students have to retrieve prior knowledge,
make choices, test ideas, and explain their reasoning, they are doing the kind of effortful
thinking that increases depth of processing. In practical terms, we want students to move
beyond completing tasks and towards processing meaning—connecting new information to
what they already know, identifying patterns, spotting misconceptions, and refining
explanations. When this struggle is appropriately scaffolded (high support, high challenge), it
strengthens encoding and makes later retrieval more reliable.

Our memory model also connects directly to SOLO4 (Relational) outcomes (see Appendix A):
relational understanding is built when students organise multiple ideas into a coherent
whole—linking concepts, explaining cause and effect, comparing perspectives, and using
evidence to justify conclusions. Achieving this requires deliberate curriculum alighment: if
we want students to be able to analyse, evaluate, and create high-quality extended
responses, then those are the cognitive actions lessons must routinely require. In this model,
home learning is primarily used to rehearse and secure surface knowledge (vocabulary,
facts, methods) through retrieval and practice, while lesson time prioritises the higher-order
thinking that drives deeper processing—analysis, evaluation, justification and connection—
so that knowledge becomes relational and transferable.

5. Our ‘Aldridge School Teaching Model’

This section explains how to use our Teaching Model (see Appendix C) to plan and teach
lessons so that students learn securely and can apply what they learn. The model is built
around a simple principle: students learn best when teachers present new learningin
manageable steps, check understanding frequently, and then give enough guided practice for
students to produce high-quality outcomes.
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In practice, the model structures lessons into five parts: Before the lesson, Start of the
lesson, one or more Learning ‘chunks’ (Present—-Check-Practise—Plenary), End of lesson
(closure), and Independent practice (home learning). Teachers move through these stages
deliberately, repeating the Learning ‘chunk’ cycle as many times as needed to ensure
students master each step before moving on.

5.1 How the Teaching Model works in the classroom
5.1.1 Before the lesson (planning for success)

e Know where the lesson sits in the sequence of learning, and what students must
already know to access today’s content.

e Write clear learning intentions (what students should know and be able to do by the
end).

e Define success criteria in terms of what students will produce (e.g., a completed set
of problems, an annotated paragraph, a practical outcome) and the standard
expected.

e Break new content into small, teachable ‘chunks’ to avoid overloading working
memory.

e Anticipate likely misconceptions and plan checks for understanding and guided
practice that will reveal them.

5.1.2 Start of the lesson (activate prior learning and set up today’s learning)

e Begin with a Do Now that checks prior knowledge and prepares students for the new
learning (e.g., retrieval questions, short recap task).

e Usethe Do Now to diagnose gaps and adapt the lesson if needed (re-teach a key idea,
adjust examples, or change the starting point).

e Share the learning intentions and success criteria so students understand what they
are working towards and what a successful outcome looks like.

e Where appropriate, use a short Starter to build attention and commitment to the
learning goals—without distracting from the core learning.

5.1.3 Learning ‘chunks’ (repeat this cycle as needed)

e Present: Explain and model in small steps. Use examples, worked solutions,
demonstrations and thinking aloud. Keep explanations focused and remove
unnecessary distraction so students can attend to what matters.

e Check: Check for understanding before independent or extended practice (e.g., cold
call questioning, mini-whiteboards, hinge questions, short written check). If
misunderstanding is widespread, re-teach immediately using a different explanation or
example.
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e Practise + live monitoring: Provide guided practice while you circulate. Students
should be producing the expected outcome, and you should be giving timely feedback,
correcting errors, and insisting on improvements. Use live monitoring to verify quality
and to decide who needs additional support, re-teaching or extension.

e Plenary: Evaluate learning against the learning intentions. Use this moment to
consolidate the key idea, surface misconceptions, and decide whether students are
ready for the next chunk.

The number of chunks will vary by subject and topic. The key is mastery before moving on:
teachers should only increase complexity or introduce the next chunk when checks for
understanding and practice show that students are secure with the current step.

5.1.4 End of the lesson (closure) (make the learning stick)

e Review and clarify the key points, tie them together, and emphasise the most
important takeaway(s).

e Ask students to summarise, explain, or apply the learning so you can see what has
been retained (not just what has been completed).

e Ensure students have produced the expected outcome to the required standard; use
this to inform feedback and next lesson planning.

e Record accountability for outcomes (e.g., positive point for Work Completed where
the expected standard has been met; negative point for Work Not Completed where it
has not).

5.1.5 Independent practice (home learning) (reinforce and build fluency)

e Set home learning that reinforces the taught content through retrieval, practice and
application.

e Where appropriate, space and revisit learning over time so it is not forgotten.

e Use home learning and subsequent checks to inform what needs re-teaching or further
practice in lessons.

What this looks like day-to-day: clear explanations; frequent checking; lots of guided
practice with active teacher circulation; insistence on high-quality outcomes; and deliberate
closure that helps students organise and remember what they have learned.

6. ‘Aldridge Teaching Habits’

Our teaching habits describe the consistent, high-leverage routines we expect to see in every

classroom. They are not a checklist for compliance, but a shared language for strong practice:
habits that help teachers apply professional judgement while ensuring students experience a

coherent approach across subjects.
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Non-negotiables and professional judgement

To avoid a ‘compliance’ interpretation, it is important to distinguish between the non-
negotiable elements of the Aldridge School Teaching Model (the routines and standards that
must be consistent for students) and the areas where teachers apply professional

judgement (the subject-specific strategies chosen to achieve those routines and standards).

Non-negotiable (consistent across the
school)

¢ Do Now! every lesson: a short, focused
written task (typically 3-5 minutes)
completed in silence and designed to
strengthen retrieval and activate prior
knowledge.

¢ Learning intentions & success criteria
are shared so students understand what
they are learning and what a successful
outcome looks like (what they should
have produced).

e Lessons are taughtin manageable
learning ‘chunks’ using Present-Check-
Practise-Plenary, with the cycle
repeated as needed.

o Check for understanding happens
before extended practice. If there is doubt
that the class has not understood, the
concept or skill is re-taught before
practice begins.

e Practice Phase + ‘Live’ Monitoring:
teachers allow time for guided practice
and circulate to monitor acquisition,
address misconceptions, and check that
students have produced the expected
outcome to the required standard.

Professional choice (teacher judgement
within the model)

e The design of the Do Now task (question
selection, spacing/retrieval, and how it
prepares students for new learning).

e How contentis presented in the
Presenting Phase (explanations,
modelling, examples/worked solutions,
demonstrations, key vocabulary and
emphasis).

e How checking is carried out in the
Checking Phase (e.g., questioning, cold
call, mini-whiteboards, hinge questions,
short written checks) and how teachers
respond when misunderstanding is
identified.

e How practice is structured in the
Practice Phase (guided vs independent
balance, sequencing, scaffolding and
fading) so students achieve a high
success rate and produce high-quality
outcomes.

e Live monitoring decisions (who to
target, what to re-teach, when to pause
for a mini-plenary, and how to insist on
corrections/improvement).

o Adaptive teaching for specific
pupils/groups (e.g., scaffolds, prompts,
worked examples, vocabulary support,
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End of lesson (closure): teachers review
and clarify key points, tying learning
together into a coherent whole.

Accountability for outcomes: teachers
record a positive point on Class Charts
for Work Completed if students have
produced the expected outcome to the
required standard, and a negative point

for Work Not Completed if they have not.

Independent practice (home learning)
is set and followed up in line with the
home learning section and timetable.

targeted intervention and challenge)
while preserving productive struggle.

Resources chosen to support learning
(e.g., textbooks, knowledge organisers,
booklets, slides, practical equipment)

and to reduce avoidable cognitive load.

Independent practice (home learning)
task selection within agreed time
allocations, ensuring tasks reinforce
taught knowledge through
retrieval/practice and prepare students
for later application.

In other words: we expect consistent structures, routines and standards so students
experience coherence across subjects, while teachers use their expertise to choose the most
effective subject-specific methods to secure learning. This is how we combine consistency
with professional autonomy.

These habits align directly with our Aldridge School Teaching Model (Before the lesson; Start;
repeated learning chunks of Present-Check-Practise—Plenary; Closure; Independent
practice) and with our model of memory. They help teachers secure attention, manage the
limits of working memory through careful sequencing and modelling, and create the
conditions for durable learning through guided practice, checking for understanding, and
regular retrieval so that knowledge is encoded into long-term memory and can be reliably
retrieved and applied.

Teachers are expected to develop and consistently demonstrate the ten teaching habits
below. We monitor the implementation of the habits through regular learning walks and
lesson observations. Our focus is on the quality of implementation of the habits (whatis
happening in the classroom and its impact on students’ learning), and we use feedback to
refine practice and continually improve teaching.

e Do Now! Students begin working immediately on entry. The Do Now is a short, focused
written task (typically 3-5 minutes) that strengthens retrieval and activates prior
knowledge, so students are ready to attend to new learning.

e Learningintentions & success criteria Teachers are clear about what students are
learning (not just what they are doing) and what a successful outcome looks like.
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Success criteria define what students will produce and the quality expected,
supporting attention, motivation, and high standards.

e Guided practice Teachers lead students through early practice with a high success
rate: clear models, scaffolds, and step-by-step support. Teachers model expertly and
ensure students record accurate notes that support later retrieval. This is called board
= paper and includes how to lay out work, capture key knowledge, and maintain a clear
record so that students can revisit and practise without unnecessary cognitive load.
Misconceptions are addressed immediately through re-teaching, and support is faded
as fluency increases.

¢ Independent practice Students do the cognitive work—thinking, writing, analysing,
talking—so learning becomes the residue of thought. Tasks are set so students do
increasing amounts of the right work, consolidating learning through deliberate
practice and application.

e No Opt Out! Every student attempts every question and completes the work set.
Teachers maintain predictable routines that reinforce effort and responsibility
(including consistent accountability for work completed / not completed) so that
persistence becomes habitual.

e Circulate Teachers circulate with purpose throughout all phases of the lesson.
Proximity is used to promote accountability, check work, give timely feedback, and
identify who needs re-teaching, further practice, or extension.

e Planning for literacy Teachers deliberately plan for students to think, discuss, and
write about what they are learning. Structured talk and purposeful writing deepen
processing, strengthen understanding, and support encoding into long-term memory.

e Check for understanding Teachers routinely gather clear evidence of what students
have understood (before and during practice) and adapt accordingly. Checking is
systematic and frequent (e.g., cold call, hinge questions, mini-whiteboards, short
written checks) so gaps are surfaced early and learning stays on track.

e Feedback to move forward Teachers give high-quality feedback built on clear learning
intentions, strong instruction and defined success criteria. Feedback is timely,
specific and focused providing clear guidance that students can understand and act
upon.

e Establishing expectations Teachers establish and maintain high standards for
behaviour, routines, and work quality so that learning time is protected. What is
permitted becomes the norm; therefore, teachers act consistently to ensure students
enter, settle, and begin meaningful learning quickly.
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7.‘Academic Press’

Academic press is the degree to which the day-to-day environment of the school and the
classroom ‘presses’ students to work hard, produce high-quality work, and achieve success
academically. Itis broader than simply “high expectations”: it brings together the routines,
norms, policies and classroom practices that consistently communicate that academic
success is expected and attainable for all students.

At Aldridge School, academic press is a key lens through which we evaluate the quality of
teaching because it focuses on what matters most: whether classroom routines and
instructional choices reliably lead to students thinking hard, practising deliberately, and
producing work that shows secure learning. Academic press therefore complements our
Teaching Model and Teaching Habits by helping us evaluate not just whether routines are
present, but whether they are implemented with enough consistency and rigour to secure
strong learning outcomes.

7.1 What high academic press looks like in lessons

When academic press is high, teachers create an academically demanding yet supportive
climate: students experience clear expectations, strong accountability, and sufficient
scaffolding and feedback to achieve success. This is most effective when paired with an
orderly, well-managed classroom and teaching that secures a high success rate through
careful sequencing and practice.

For practical examples of what high vs low academic press can look like in day-to-day
classroom routines, see Appendix | (Academic Press in the Classroom: High vs Low).

During lesson observations and learning walks, we look for evidence in four areas:
A) An academically demanding climate (high expectations made visible)

e Learning intentions and success criteria are explicit and are used to frame quality
(students know what they are learning and what “good” looks like).

e Work standards are high for all students: teachers insist on accuracy, completeness,
and improvement (e.g., corrections, redrafting, reattempting).

e Home learning and independent practice are treated as integral (set, followed up,
corrected/used to inform teaching where appropriate).

B) Orderly routines that protect learning time

e The lesson starts promptly with a purposeful Do Now that functions as non-negotiable
retrieval practice.

e Behaviourroutines and transitions are calm and predictable so that time is spent on
learning rather than management.
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e Teacher circulation and proximity promote focus and accountability; off-task
behaviour and low effort are addressed quickly and consistently.

C) High success rate through support, practice and feedback

e New learning is taught in small steps; teachers check for understanding before
extended independent work.

e Students have substantial time for guided and independent practice that aligns closely
to the learning intention (students do the cognitive work).

e Teachers give timely corrective feedback (including live marking), so errors are not
practised repeatedly, and students improve in real time.

e Supportis targeted and gradually faded so that students become increasingly
independent and fluent.

D) Instructional practices that increase thinking, rehearsal and retention

e Key subject knowledge is explicitly available (e.g., textbooks, knowledge organisers,
modelled notes) so lesson time prioritises practice, rehearsal, explanation and
application rather than extended copying.

e Questioning is frequent and purposeful: it checks recall and understanding, involves
all students, and includes follow-up that improves answers.

e Retrieval and review are built in (daily/weekly opportunities) so students strengthen
fluency and long-term retention.

e The teacher checks for understanding using clear evidence (questions, mini-checks,
book sampling) and adapts teaching (re-teach, remodel, additional practice).

7.2 How we measure academic press when evaluating the quality of teaching

When evaluating teaching quality, we use academic press as an evidence-informed
observation framework. We do not “grade” lessons; instead, we capture specific evidence of
what students are doing, saying and producing, and we use this evidence to agree precise
next steps: what to keep, what to tighten, and what to introduce so that expectations and
support are consistently high.

During lesson visits, we look for evidence that the lesson has been planned and is being
delivered in line with our Aldridge School Teaching Model and that our Aldridge Teaching
Habits are being used to create strong learning conditions. Where habits are observed, we
evaluate the degree of academic press created by their implementation, using a simple
three-point scale: 1) high academic press, 2) moderate academic press, or 3) low
academic press. This is not an evaluation of the teacher as a person; it is a professional
judgement about the level of academic press being created in that moment through the use of
a particular habit. These judgements are collated using Flourish and made available to
leaders so we can monitor patterns in teaching quality across the school, identify strengths to
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share, and target departmental follow-up, coaching and CPD where it will have the greatest
impact.

Evidence may include (as appropriate to the visit):

e Lesson observation / learning walk notes linked to the indicators above (with specific
examples).

e Student work scrutiny (quality, accuracy, completeness, corrections, evidence of
retrieval/review and practice over time).

e Studentvoice focused on routines and expectations (e.g., Do Now, accountability for
work, use of feedback).

e Homework completion and follow-up (where relevant).

Findings are used to:

e Identify strengths to be shared and scaled.

e Identify where implementation is inconsistent and what specific routines/practices
require refinement.

e Direct professional learning and coaching towards the highest leverage improvements
(e.g., tightening Do Now routines; increasing checks for understanding; improving the
quality and quantity of practice; strengthening follow-up and insistence on work
quality).

7.3 Academic press and staff responsibility

Academic press is strongest when there is a shared norm of staff responsibility for student
learning: we communicate that success is expected and attainable, and we back that
expectation up with clear explanations, high-quality models, guided practice, frequent
checking, and targeted support so that students can meet the required standard.

8. Roles and responsibilities

Teaching and learning at Aldridge School is a shared responsibility. Every member of our
community has a role in securing the conditions in which students attend, think hard, practise
deliberately and retain knowledge over time. This section sets out the responsibilities that
support consistent implementation of our Aldridge School Teaching Model, Teaching Habits
and academic press.

8.1 Teachers

e Meet the expectations for teaching and professional conduct as set out in the
Teachers’ Standards and the school’s Code of Conduct.
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Plan lessons that are well-sequenced and manage cognitive load by breaking learning
into small steps, anticipating misconceptions and connecting new content to prior
knowledge.

Implement the Aldridge School Teaching Model consistently (Do Now; learning
intentions and success criteria; Present—-Check—Practise-Plenary cycles; closure;
independent practice) so that students have sufficient guided and independent
practice to reach the expected standard.

Maintain high academic press: protect learning time through strong routines, insist on
high-quality outcomes, and follow up on incomplete/low-quality work in line with the
behaviour and assessment expectations.

Check for understanding frequently and use evidence (questioning, mini-checks, work
scrutiny) to adapt teaching, including immediate re-teaching where required.

Provide timely feedback that leads to improvement (including live marking where
appropriate), ensuring students correct errors and redraft/reattempt so
misconceptions are not practised.

Communicate with parents/carers to support learning, including clarifying the purpose
of home learning/independent practice and sharing progress and next steps at agreed
points in the year.

Meet the expectations set out in the curriculum, behaviour, assessment and
marking/feedback policies.

8.2 Support staff

Know students well and provide targeted support that helps students access the
intended learning without reducing the necessary thinking (support that enables
independence rather than replacing it).

Reinforce classroom routines and expectations so learning time is protected and
students can focus.

Use agreed approaches to checking for understanding and assessment for learning
(e.g., prompting students to explain, justify and show working), and feed back
observations to teachers promptly.

Support guided practice by circulating, spotting errors early, and prompting students to
correct and improve their work in line with teacher guidance.

Help students to organise resources and record learning accurately (e.g., ‘Board =
Paper’) so students can revisit and practise effectively.

Maintain high expectations, recognise effort and achievement, and model positive
learning behaviours.

Meet the expectations set out in the curriculum, behaviour, assessment and
marking/feedback policies.
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8.3 Subject and Facutly leaders

Design, review and refine a well-sequenced, broad and balanced curriculum that
builds knowledge and skills over time, with clear end points and coherent progression.
Support teachers to translate curriculum intent into effective classroom
implementation (e.g., shared planning, exemplars, modelled approaches, and
common misconceptions).

Ensure curriculum time allocation is sufficient for depth, practice and review, and that
key knowledge is revisited so it is retained.

Use resources and budgets effectively so staff have high-quality materials that reduce
unnecessary workload and support consistent delivery.

Monitor standards and students’ outcomes through an appropriate range of evidence
(e.g., work scrutiny, assessment information, learning walks, student voice), and use
findings to improve curriculum and teaching.

Identify professional development needs in the subject/phase and contribute to
CPD/coaching that strengthens subject knowledge and pedagogy.

Meet the expectations set out in the curriculum, behaviour, assessment and
marking/feedback policies.

8.4 Senior leaders

Set and communicate a clear, ambitious vision for high-quality, inclusive teaching and
learning, rooted in evidence about how students learn.

Create the conditions for consistent implementation of the Aldridge School Teaching
Model, Teaching Habits and academic press (e.g., routines, expectations, timetables,
staffing and resources).

Hold staff and students to account for teaching, learning, behaviour and work quality
through fair, supportive and systematic monitoring.

Plan and evaluate strategies to improve teaching and learning, using evidence to
identify priorities and to measure impact on students’ progress and attainment.
Provide high-quality professional learning, coaching and mentoring that strengthens
pedagogy and subject knowledge, and removes barriers to effective practice.
Intervene promptly where students or groups are not making expected progress and
ensure appropriate additional supportis in place.

Ensure alignment across key policies (curriculum, behaviour, assessment and
marking/feedback) so expectations are coherent for staff, students and families.

8.5 Students

Attend lessons on time, ready to learn, with the correct equipment and a commitment
to working hard.
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Engage fully in learning: listen, think, ask questions, and participate in checks for
understanding so teachers can support learning effectively.

Complete classwork and independent practice to the expected standard, including
making corrections and improvements when given feedback.

Complete home learning/independent practice as required and use it to strengthen
retention through retrieval and practice.

Meet expectations for behaviour for learning, respecting the right of others to learn and
contributing to an orderly classroom.

Take increasing responsibility for learning over time (organisation, focus, resilience and
independence).

8.6 Parents and carers

Support good attendance and punctuality so students do not miss teaching, practice
and review.

Encourage positive learning habits at home, including reading and regular independent
practice where set.

Support the completion of home learning/independent practice (appropriate to age),
helping students to establish routines and take responsibility.

Engage with school communications and attend opportunities to discuss progress,
attainment and next steps.

Communicate with the school promptly where there are barriers to learning (e.g.,
wellbeing, SEND needs, changes at home) so we can provide support.

Support the school’s expectations for behaviour and learning routines.

8.7 Governors / Trustees

Provide strategic oversight by ensuring the school/trust has a clear, evidence-informed
approach to teaching and learning that is alighed with statutory requirements.

Monitor that resources and funding are allocated effectively to support high-quality
teaching, curriculum implementation, staffing, and professional development.
Monitor the impact of teaching and learning strategies on students’ progress,
attainment and wider outcomes, asking appropriate challenge questions based on
evidence.

Hold senior leaders to account for the implementation and review of this policy and for
maintaining high standards across the school.

Ensure other policies (e.g., curriculum, behaviour, assessment, SEND) promote high-
quality teaching and learning and are implemented consistently.
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9. Planning

Planning at Aldridge School is rooted in our Curriculum Policy and the principles of the SOLO
taxonomy: teachers plan for students to secure essential knowledge first, and then to use that
knowledge to make connections, explain relationships and apply understanding
independently. Planning ensures coherence over time (what is taught, when and why),
maintains high expectations for all students, and enables good short-, medium- and long-
term progress.

e Long-term planning (curriculum intent and sequencing): subject leaders and
teachers follow agreed curriculum maps that sequence knowledge, concepts,
vocabulary and disciplinary methods cumulatively across the key stage, ensuring
statutory and qualification content is fully covered and revisited.

e Medium-term planning (unit design): units are planned using the school’s Unit
Overview approach, identifying the essential knowledge students must acquire, the
purposeful applications through which students will use it, and the assessment
opportunities that check both how much students know and how well they can apply
it. Units include a Knowledge Organiser to support retrieval and, where appropriate, a
Fact Test to secure foundational knowledge.

e Short-term planning (lesson design): lessons are planned to fit within the sequence
of learning and are structured using the Aldridge School Teaching Model (Do Now;
learning intentions and success criteria; Present-Check-Practise-Plenary; closure;
independent practice). Teachers break learning into manageable steps, anticipate
misconceptions, check for understanding before extended practice, and plan
sufficient guided and independent practice to secure learning.

Planning for SOLO4 (Relational) outcomes

Across subjects, planning is designed to move students beyond surface learning (knowing
facts and steps) towards SOLO4 (Relational) understanding, where students can connect
ideas, explain how and why, and use evidence to justify conclusions. Teachers plan tasks and
questioning that require students to:

e Link new learning to prior learning and make explicit connections within and across
topics.

e Explain relationships (e.g., cause and effect, similarity and difference, part-whole,
rule—example, method-outcome) using accurate subject vocabulary.

e Justify answers and decisions using evidence, reasoning, and (where appropriate)
worked steps.

e Apply knowledge and methods to unfamiliar or extended problems, texts, questions, or
contexts.
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e Reflect on misconceptions and refine explanations through feedback, correction,
redrafting or reattempting.

Planning takes account of students’ starting points and removes barriers without reducing
ambition. Teachers use assessment evidence (including checks for understanding in lessons
and wider unit assessments) to adapt teaching, provide targeted support and appropriate
challenge, and ensure all students are supported to reach relational understanding over time.

10. Differentiation or ‘adaptive teaching’

At Aldridge School, we are committed to an inclusive, knowledge-rich curriculum in which
every student can make meaningful progress from their starting point. In line with our
Curriculum Policy, we teach towards secure foundational knowledge first and then support
students to apply and connect that knowledge (SOLO-based progression), maintaining high
expectations for all. Differentiation is achieved primarily through adaptive teaching: teachers
anticipate barriers, check for understanding and respond in real time so that all students can
access the intended learning without lowering ambition.

Teaching and learning at our school will take the backgrounds, needs and abilities of all
students into account. We will adapt learning to cater to the needs of all students, including:

e Students with special educational needs and/or disabilities (SEND)

e Students with English as an additional language (EAL)

e Disadvantaged students (including those eligible for student premium)

e Students who are most able (including those who require greater stretch and
challenge)

How we adapt teaching in practice

e Plan forinclusion from the start: teachers use curriculum maps, unit overviews and
knowledge organisers to identify the essential knowledge and vocabulary students
must learn, anticipate barriers and misconceptions, and sequence learning in small,
manageable steps.

e Use the Aldridge School Teaching Model consistently (Do Now; Present-Check-
Practise—Plenary; closure; independent practice) so that all students receive clear
explanation, frequent checking and sufficient guided practice to reach the expected
standard.

¢ Live Monitoring and in-the-moment adaptation: teachers circulate, check
completion and quality, address misconceptions quickly and insist on improvement
(e.g., corrections, redrafting, reattempting), so students do not practise errors.
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e Targeted scaffolding without reducing challenge: modelling, worked examples,
chunked instructions, writing frames, word banks and guided practice are used to
support access, with scaffolds gradually faded to build independence.

e Support deliberate practice and retrieval: retrieval tasks (e.g., Do Now), fact tests
where used in subjects, and regular review help students secure foundational
knowledge in long-term memory so they can progress to relational understanding.

e Use additional adults effectively: support staff are deployed to prompt, question and
guide students during practice, helping students to access the intended learning and
become more independent rather than completing work for them.

e Workin partnership with the SENCO and families: teachers work with the SENCO,
students with SEND and parents/carers to understand needs, implement agreed
strategies and ensure reasonable adjustments are in place.

e Responsive grouping and targeted intervention: grouping is used purposefully (and
flexibly) where it improves learning; students who need additional practice or pre-/re-
teaching receive timely support informed by assessment evidence.

e Assessment thatis inclusive and useful: teachers triangulate evidence across our
assessment ‘onion’ (day-to-day classwork, live monitoring and questioning; planned
formative checkpoints including QMFs; and summative assessments) to identify gaps
early and adapt teaching accordingly.

e Appropriate stretch for all: teachers maintain high expectations by building in
challenge through deeper questioning, reasoning, extended application and unfamiliar
problems, ensuring students who grasp content quickly are moved on to more
demanding work.

For further information, see our Curriculum Policy and Assessment Policy, alongside our
SEND Policy and Information Report and our Equality Information and Objectives.

11. Home learning

11.1 Purpose of Home Learning

Home learning is a deliberate extension of our curriculum. Its primary purpose is to
strengthen surface learning by providing structured opportunities for students to rehearse,
practise, and secure foundational knowledge before moving on to deeper, relational
understanding. This aligns with our Curriculum Policy and supports progression through the
knowledge-rich sequences planned by subject teams.

By focusing on the surface layer of learning, home learning helps students to:

e consolidate key facts, vocabulary, and methods
e strengthen memory through low-stakes retrieval
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e reduce cognitive load in lessons
e arrive better prepared to make connections and apply knowledge during in-class
teaching

Home learning forms part of the outer layer of the assessment model and contributes
frequent, low-stakes evidence that helps teachers identify misconceptions early, enabling
timely reteaching and targeted support.

11.2 Core Principles

Home learning at Aldridge School is designed to be:

e Purposeful: Every task directly reinforces taught knowledge and has a clearly defined
learning purpose focused on the consolidation of surface understanding.

e Active and cognitively engaging: Tasks must require students to think about the
material, not simply complete a procedural activity.

e Accessible and inclusive: Tasks are set with clear success criteria so all students
understand what high-quality completion looks like.

e Consistent: Routines, expectations, and task types are aligned across subjects and
year groups.

¢ Proportionate: Tasks are manageable and scheduled to complement curriculum
sequencing, ensuring students can succeed independently.

11.3 What Effective Home Learning Looks Like

To ensure students engage appropriately with surface knowledge, home learning tasks must
require active processing. Suitable task types include:

e Self-questioning (e.g., “What is...?”, “How do | know...?”)

e Summarising (reducing notes into precise, essential points)

e Retrieval practice (quizzes, flashcards, short recall activities)

e Dual coding (diagrams, concept maps representing key information)

e Cloze exercises (fill-the-gap for core knowledge)

e Categorising and grouping (organising concepts to strengthen schema)

e Completion of worked examples (scaffolded practice focusing on accuracy)

These methods promote the type of productive struggle and cognitive activation that
strengthens long-term retention. Teachers should avoid tasks that rely on copying, extended
writing, or open-ended problem-solving unless the foundational knowledge has already been
securely taught.

11.4 Teacher Responsibilities

Teachers will:
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set purposeful tasks that reinforce surface knowledge and activate thinking
ensure clarity through explicit instructions and exemplars of expected quality
sequence home learning in line with curriculum planning and retrieval calendars
use outcomes to identify misconceptions and inform responsive teaching
communicate the purpose of home learning to students and parents/carers, in line
with our wider teaching and learning expectations

11.5 Student Responsibilities

Students are expected to:

complete home learning on time and to a high standard

use strategies such as self-testing, spacing, and retrieval practice
seek clarification in advance if unsure of what is required

take responsibility for organising and managing their learning

11.6 Sanctions for Non-Completion

Where home learning is not submitted, staff will distinguish between (a) genuine barriers to
completion and (b) avoidable non-completion. In all cases, the expectation is that the work
is completed to the required standard.

Step 1: Establish the barrier (first response). Teachers briefly check why the work
was not completed (e.g., misunderstanding of task, missing resources, access issues,
SEND/EAL barrier, short-term circumstance) and clarify the success criteria.

Step 2: Genuine barrier identified (support route). Teachers remove the barrier and
set a clear completion plan (e.g., re-explain, provide a printed copy/scaffold, agree a
short extension, signpost a supported completion space). Where appropriate, inform
Tutor/Year Team/SENDCo so supportis coordinated.

Step 3: Avoidable non-completion (sanction route). Where incomplete homework is
due to lack of effort or avoidable non-completion, students receive 2 negative points
for Not Submitted, and staff follow the Behaviour for Learning policy to ensure
consistency across subjects.

Step 4: Repeat patterns. Where non-completion becomes repeated (regardless of
reason), staff escalate in line with Behaviour for Learning and pastoral systems so
routines can be strengthened and barriers addressed (e.g., parental contact, tutor
report/monitoring, targeted support).

11.7 Monitoring, Quality Assurance and Leadership Responsibilities

Home learning contributes to the evidence base used during:

live monitoring
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e book checks

e Quality Marked Formative Assessments (QMFs)

e Summative Assessments (SAs)

e curriculum and assessment quality assurance cycles

Curriculum leaders will monitor the frequency, quality, and suitability of home learning
tasks to ensure alignment with curriculum intent and the principle that home learning
strengthens foundational knowledge before students move into relational and deeper
learning.

12. Marking and feedback

Feedback at Aldridge School is integral to teaching and learning. It is designed to help
students understand what success looks like, how well they are currently doing, and what
they need to do next to improve. In line with our Curriculum Policy, feedback supports
students to secure foundational knowledge and then apply it to reach deeper, relational
understanding; it removes barriers while maintaining high expectations and purposeful
challenge.

12.1 What feedback is (definition)

At Aldridge School, feedback is information that helps to close the gap between a desired
outcome (what good looks like, based on the learning intentions and success criteria) and a
student’s current outcome (what they have produced so far). If the gap is not visible, there is
no feedback. If the gap is visible but the response does little to close it, it is not effective
feedback. Effective feedback therefore makes the gap clear and results in improvement.

e The desired outcome is visible through clear success criteria, models/exemplars, and
explicit standards (accuracy, completeness, quality).

¢ The current outcome is visible through what students write and produce in their
books.

¢ The closing of the gap is visible when students correct, improve, redraft or reattempt
(typically recorded in green pen), and when subsequent work shows fewer repeated
misconceptions.

In line with our Assessment Policy and the ‘assessment onion’, students receive feedback
through a combination of:

e Live Monitoring (every lesson) —teachers circulate, check completion, quality and
presentation, address misconceptions verbally, and insist on improvement (redo weak
work, complete missing work, correct errors). Where helpful, teachers may leave brief
notes in books.
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¢ Routine checking of exercise books —teachers check books once or twice per half-
term to monitor standards, effort, completion and emerging misconceptions (this is
not intended to provide detailed written comments on every piece of work).

e Self and peer assessment — used regularly within lessons so students can compare
their work to clear success criteria and exemplars; students use a green pen to record
corrections and improvements.

e Quality Marked Formative Assessments (QMFs) — planned assessments that receive
teacher written feedback at least every 10-12 hours of lesson time (approximately
once every 12 lessons). QMFs are marked within two weeks and feedback is linked to
published success criteria so students know precisely what to improve.

e Summative Assessments (SAs) - completed under exam conditions at scheduled
points and marked within two weeks using appropriate mark schemes/rubrics.
Teachers provide appropriate written feedback and use question-level insights to plan
reteaching and practice.

12.2 What a good set of books looks like (the assessment onion made visible)

A ‘good set of books’ makes our assessment onion visible. Across a class set, books should
show that students have been guided to produce high-quality outcomes, that
misconceptions have been identified quickly, and that students have acted on feedback.
Where work quality is consistently low, this is a strong indicator that the teacher has not
monitored closely enough during the Practice Phase + ‘Live’ Marking. This is especially
important for our most vulnerable students (including SEND and disadvantaged students),
whose books must show careful monitoring and timely follow-up.

Inner layers (periodically)

Outer layers (every lesson / frequently) Routine book checks (once or twice per

Live Monitoring (every lesson) - you can half-term) -you can see:

see:
e aclear sample of work checked for
« work is largely complete and meets the standard, completeness and
success criteria for the task misconceptions
« errors are caught early (few repeated » consistent follow-up actions (e.g.,
misconceptions) “redo”, “complete”, “relearn”,

L. “reattempt”
e brief in-the-moment Pt’)

prompts/ticks/notes where helpful and e patterns noted and addressed in
possible subsequent teaching
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e clearevidence that the teacher has
circulated (consistent standard across

the cl
e class) Quality Marked Formative Assessments

(QMFs) - you can see:

e success criteria/rubric referenced
Self/peer assessment (within lessons) -

you can see: ¢ specific next steps that tell students

what to improve
e green pen corrections, upgrades,
redrafts or reattempts

e timetorespond (DIRT/green pen), with
measurable improvement

o students using checklists/success Summative Assessments (SAs) - you can

criteria to Improve see:

e improvements that change the work, not

just add “nice” comments o marks/feedback linked to a mark

scheme where appropriate
Routine presentation and organisation -

you can see: e question/strand-level gaps identified

e evidence of reteach and re-practice in
o date/title, clear layout (Board = Paper) later classwork
¢ high expectations for accuracy and

completion

o teachersinsist on the same standard for
all pupils

A quick ‘flick-through’ should show

e Consistency: the same high standard across most books (not a few ‘show books’).

e High-quality outcomes: students have produced what was intended, to the required
standard, with few incomplete tasks.

e« Improvement over time: green-pen corrections and later work that shows the
misconception has reduced.

¢ Evidence of monitoring: where errors occur, they are identified and addressed; low-
quality work is not left unchallenged.

e Vulnerable students are not missed: books for SEND and disadvantaged students
show the same expectation of completion and quality, with timely scaffolds, checks
and follow-up where needed.
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Students are expected to act on feedback. This may include correcting errors, improving an
extended response, redrafting, completing missing work, or reattempting questions/tasks so
that misconceptions are not practised and learning moves forward.

For further detail on the frequency and purpose of these approaches, see our Assessment
Policy (including QMFs, SAs, Live Monitoring and the assessment onion) and any associated
marking/feedback and presentation of work guidance.

13. Assessment, recording and reporting

At Aldridge School, assessment exists to improve teaching and learning. In line with our
Curriculum Policy, assessment helps teachers to check that students are securing
foundational knowledge and then learning to apply it to reach deeper, more relational
understanding (SOLO-based progression). In line with our Assessment Policy, we do not rely
on one-off scores; instead, we triangulate evidence across the ‘assessment onion’ so that
judgements about progress are fair, accurate and useful.

13.1 Assessment: how we track progress

We track students’ progress using a combination of formative and summative assessment:

e Ongoing formative assessment (every lesson) through Live Monitoring, questioning,
checks for understanding, routine review of classwork/homework, and self/peer
assessment (green pen). Teachers use this evidence to adapt teaching in the moment
and plan re-teaching, modelling and further practice.

¢ Quality Marked Formative Assessments (QMFs) at least every 10-12 hours of lesson
time (approximately once every 12 lessons). QMFs include clear success criteria and
are marked within two weeks so students receive timely feedback and a clear next
step.

e Summative Assessments (SAs) scheduled through the assessment calendar. SAs are
completed under exam conditions to maximise reliability, marked within two weeks,
and used (alongside other evidence) to verify mastery and inform teaching,
intervention and curriculum refinement. At Key Stages 4 and 5, summative assessment
is based on exam-board materials and mark schemes where appropriate.

13.2 Recording: how we capture assessment information
Recording is proportionate and exists to support timely action. In line with our Assessment
Policy:

e KS3: teachers record a progress judgement twice per academic year using Above /
On / Below (A/O/B) against FFT baseline grades, informed by evidence across the
assessment onion.

Page 26 of 50



Aldridge School

e KS4 and KS5: teachers record an expected grade at five collection points across the
two-year course. This is a professional judgement of the grade a student is most likely
to achieve if they continue to work in the same way, grounded in evidence over time.

o Effort grades are recorded alongside progress/expected grades to reflect current
learning habits (e.g., engagement, completion and quality of work, and response to
feedback).

e Departmental summative records: subject and faculty leaders maintain department
spreadsheets for summative assessment outcomes, including question-by-question
(or strand-by-strand) analysis, so teaching responses address specific gaps rather than
general impressions.

13.3 Reporting: how we communicate with students and families

We provide students with clear targets and guidance on next steps through day-to-day
feedback, QMF feedback and assessment review. We also communicate progress to
parents/carers through:

e Parents’ evenings where teachers provide termly verbal updates on how well students
are progressing, what they are doing well, and what they should do next to improve.

e Progress reports: KS3 families receive progress reports twice per academic year
using A/O/B against FFT baselines; KS4/KS5 families receive five progress updates
across the two-year course using expected grades, alongside effort grades.

e Written reporting: students will receive a written report at agreed points in the year, in
line with the school’s reporting calendar.

For further detail on assessment types, recording expectations and reporting arrangements,
see our Assessment Policy.

14. Monitoring and evaluation

Quality assurance (QA) is how we check that our curriculum, teaching and assessment are
being implemented well and having the intended impact on students’ learning. QA is
systematic, planned and supportive: it is used to identify strengths to share, areas to tighten,
and the most useful next steps forimprovement.

Our QA system includes:

e A published QA calendar (by faculty/subject) so staff know what is happening, when
and why. Calendars are saved centrally (Teams) and maintained by Faculty Leaders in
partnership with the SLT link.

e Learning walks (20-30 minutes) focused on agreed priorities (e.g., Academic Press /
Teaching Habits). Feedback is developmental (no grades) and includes clear next
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steps. Staff should expect approximately three learning walks each year; additional
follow-up visits take place where support is needed.

e Climate checks (short, high-frequency visits) to evaluate the consistency of routines,
behaviour for learning and the wider learning climate. These checks help us ensure key
policies are implemented with fidelity; individual feedback is not usually provided.

e Student voice (questionnaires and/or structured conversations) to understand
students’ experience of learning, routines, expectations, feedback and curriculum.

e Work scrutiny / book looks (often alongside students) against an agreed focus, such
as curriculum sequencing and coverage, evidence of learning over time, quality of
practice, assessment and feedback, progress of key groups, and
presentation/standards.

e Subject-specific QA /‘deep dive’ cycles led by Faculty Leaders with the SLT link,
using multiple sources of evidence (curriculum documents, lesson visits, work
scrutiny, student voice, assessment information and progress data) to identify
strengths, gaps and actions.

e Robust assessment and data processes (planned data collections and progress
checks, plus departmental summative analysis) to ensure attainment/progress
information is accurate, timely and used to target re-teaching and intervention.

e Instructional coaching and CPD aligned to QA findings, so professional learning
targets the highest-leverage improvements and supports consistent implementation.

How feedback and follow-up works

QA activity is not designed to ‘judge’ individual teachers. Learning-walk feedback is shared
verbally first and is intended to be supportive, specific and forward-looking, with at least one
clear action for the teacher to try. Where QA identifies a concern (in a lesson visit, work
scrutiny, assessment outcomes or student voice), leaders will agree a short, practical support
plan (e.g., coaching, modelling, shared planning, additional learning walks) and will revisit to
check impact.

Findings are recorded proportionately (for example, through subject QA reports that capture
lines of enquiry, evidence, identified gaps and agreed actions). At faculty/whole-school level,
QA evidence is used to identify strengths to be shared and scaled, to prioritise CPD and
coaching, and to inform Faculty Improvement Plans and curriculum refinement. The QA
calendar is reviewed regularly so that monitoring remains strategic, manageable and focused
on improving students’ learning.

15. Links with other policies

This policy links with the following policies and procedures:
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e Behaviour policy

e Curriculum policy

e SEND policy and information report
e Assessment policy

e Non-examination assessment policy
e Equality information and objectives
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Appendix A: The SOLO Taxonomy

The SOLO Taxonomy

generalise, reflect, generate,

} Apply, integrate, analyse, create, compose, invent,
The Structure of Observed Learnlng Outcomes explain, predict, conclude, originate, prove from first
) ] summarise, review, argue, make princioles, make an original
(developed by Blggs and CO”lS, 1 982) a plan, compare, contrast, case, solve from first principles

differentiate, organise, debate,
make a case, construct, review
and rewrite, examine, translate,

Classify, describe, list, report, paraphrase, solve a problem

discuss, illustrate, select,
narrate, compute, sequence,
outline, separate

Memorise, identify, recognise,
count, define, draw, find, label,
match, name, quote, recall,

recite, order, tell, write, imitate ”All

/N
1] ]
\'4

Misses point
Prestructural Unistructural Multistructural Relational Extended Abstract
+<— Quantitative phase > < Qualitative phase ———
(Limited connections made between facts or ideas) (Connections actively sought by the learner)
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Ald rl d ge Sc h oo l memory, students must give it deliberate attention and engage in
effective teaching and learning strategies that require genuine thinking.
The depth of processing matters: memory is the residue of thought, so
learning strengthens when students analyse, question, connect, and
rehearse ideas rather than simply encounter them.
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Appendix C: Aldridge School Teaching Model
Our model involves seven major steps:

1. Before the lesson is prepared, the teacher should have a clear idea of what the learning
intentions are. What, specifically, should the student be able to do, understand, care about as
aresult of the teaching?

2. The teacher needs to know what success criteria of performance are to be expected and when
and what students will be held accountable for from the lesson/activity. The students need to
be informed about the standards of performance.

3. There is a need to build commitment and engagement in the learning task. This is sometimes
called a “hook” to grab the student’s attention. The aim is to put students into a receptive frame
of mind; to focus student attention on the lesson; to share the learning intentions.

4. The teacher presents the lesson, including notions such as input, modelling, and checking for
understanding. Input refers to providing information needed for students to gain the knowledge
or skill through lecture, video, pictures, and so on. Modelling is where the teacher shows
students examples of what is expected as an end product of their work. Checking for
understanding involves monitoring whether students have “got it” before proceeding. It is
essential that students practice doing it right, so the teacher must know that students
understand before they start to practice. If there is any doubt that the class has not understood,
the concept or skill should be re-taught before practice begins.

5. There is the notion of guided practice. This involves an opportunity for each student to
demonstrate his or her grasp of new learning by working through an activity or exercise under the
teacher’s direct supervision. The teacher moves around the room to determine the level of
mastery and to provide feedback and individual remediation as needed.

6. Thereistheclosure partofthe lesson. Closureinvolves those actions or statements by ateacher
that are designed to bring a lesson presentation to an appropriate conclusion: the part wherein
students are helped to bring things together in their own minds, to make sense out of what has
just been taught. “Any questions? No? OK, let’s move on” is not closure. Closure is used to cue
students to the fact that they have arrived at an important point in the lesson or the end of a
lesson, to help organise student learning, to help form a coherent picture, to consolidate,
eliminate confusion and frustration, and so on, and to reinforce the major points to be learned.
Thus, closure involves reviewing and clarifying the key points of a lesson, tying them together
into a coherent whole, and ensuring they will be applied by the student by ensuring they have
become part of the student’s conceptual network.

7. There is independent practice. Once students have mastered the content or skill, it is time to
provide for reinforcement practice. It is provided on a repeating schedule so that the learning is
not forgotten. It may be home learning or group or individual work in class.
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Before the lesson - The teacher understands how the lesson fits into the longer-term curriculum
plan.

- Theteacher has a clear idea of what the learning intentions are.

- The teacher has considered how subject content will be broken down into
suitable ‘chunks’ (teachers present small amounts of new material at any time,
and then assist students as they practice this material).

- Theteacher has a clear idea of what success looks like (how students will be held
to account for what they should know and be able to do, and what they should
have produced during the lesson).

Start of the lesson - The lesson starts with a ‘Do Now’ activity, which is designed to check the quality
of students’ knowledge and/or understanding from previous lessons.

- The teacher shares the learning intentions and success criteria for the lesson.

- The teacher may decide to include a ‘Starter’ activity, designed to grab students’
attention, and build commitment to the learning goals.

Learning Presenting - Theteacher presents the content for the lesson.
‘Chunk’ Phase

Checking - The teacher checks for understanding, before allowing time for
Phase guided practice.

Practice
Phase

- The teacher allows time for guided practice. The teacher
circulates to monitor students’ acquisition of knowledge and

+ development of skills.

‘Live’

Marking - Theteacher checks that all students have produced the expected
outcome to the required standard.

Plenary - The teacher evaluates students’ learning outcomes in relation to

Phase the learning intentions.

This process is repeated depending on the number of chunks required for students to master subject material.

End of the lesson - The teacher reviews and clarifies the key points of a lesson, tying them together

(closure) into a coherent whole, and ensuring they will be applied by the student by ensuring
they have become part of the student’s conceptual network.

- The teacherrecords a positive point on Class Charts for ‘Work Completed’ for
each student if they have produced the expected outcome to the required
standard. The teacher issues a negative point for ‘Work Not Completed’ if they

have not.
[l Cle-laleClaldETeli[of-l - Once students have mastered the content or skill, the teacher provides students
(home learning) with suitable learning activities for reinforcement practice.
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Appendix D: Aldridge School Teaching Habits

Teaching is an art shaped by the complexity of human relationships, emotions and
perspectives. It cannot be reduced to checklists or mechanical routines, because effective
teachingis far richer than a sequence of steps. Having said that, research shows that the most
successful teachers develop powerful habits which they consistently apply with professional
judgement rather than compliance. Excellence is therefore built—not possessed—through
consistent, skilful practice. When teachers apply these habits thoughtfully, they transform
routines into meaningful learning and create the conditions in which every student can thrive.

What habits do we want our teachers to consistently demonstrate?

At Aldridge School, we expect all teachers to develop and consistently demonstrate the ten
teaching habits outlined on pages 7 and 8 of our protocols. We monitor the implementation of
these habits through regular learning walks and lesson observations, ensuring that our
approach remains purposeful and aligned with our values. Clear success criteria help every
teacher understand exactly what strong practice looks like, providing clarity and consistency
across classrooms. Crucially, we judge the quality of the implementation of the habits—not the
teachers themselves—and we use the insights gained from this process to refine practice and
continually improve the quality of teaching across the school.

DO NOW!

Teachers expect students to begin working as soon as they arrive at the lesson. They
understand the significant positive impact that regular recall has on students’ learning and
achievement. Students should be able to complete the DO NOW activity without any direction
from their teacher or any discussion with their peers. The activity should take three to five
minutes and should involve putting pen to paper. This makes it more engaging and allows the
teacher to hold students accountable for completing it.

LEARNING INTENTIONS & SUCCESS CRITERIA

Teachers understand the difference between what they want students to learn and what they
will ask students to do during the lesson to bring about that learning. They create a mixture of
surface and deep learning intentions and design learning activities that enable students to be
successful and remember essential content long-term. Teachers know exactly what they
expect students to produce during the lesson and remain relentless in their demand for
high-quality work.

BOARD = PAPER

Students must learn how to be students just as much as they need to learn content and skills.
Teachers understand that one of the most effective methods of supporting students to develop
the processes and practices of being a student is through modelling. This includes one of the
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most complex and critical aspects of being a good student: learning to take notes and maintain
an accurate record of one’s knowledge. Teachers model notetaking and relentlessly check that
students are taking effective notes.

GUIDED PRACTICE

Rosenshine (2012) suggests that students need a high success rate when learning new
material. This depends on clear models and effective scaffolds, with teachers closely guiding
the early stages of practice, ensuring students grasp essential details and practise doing things
correctly. When students struggle, the teacher re-teaches the material; when they show
growing fluency, the teacher moves them on to independent practice, enabling them to
consolidate understanding and apply their learning with increasing confidence.

INDEPENDENT PRACTICE

Teachers understand the importance of causing students to do as much of the cognitive work
—the writing, the thinking, the analysing, the talking — as possible. They understand that
LEARNING IS THE RESIDUE OF THOUGHT and that students will not learn effectively if they
are passive observers of teachers working hard. Teachers want students to do larger and
larger shares of the right work, and they are relentless in insisting that students are focused
and productive for the entire lesson.

NO OPT OUT!

In classrooms with high expectations, it is never acceptable not to try. One consistent feature
among highly effective teachers is their vigilance in maintaining the expectation that all
students work hard and complete all work set. We positively reinforce this by awarding a
positive point for ‘Work Completed’, and we apply a negative point for ‘Work Not Completed’
when necessary. Through this clear and predictable approach, repeated in every lesson, we
ensure that effort, persistence and responsibility become daily habits for all students.

CIRCULATE

Teachers move strategically around their room during every part of the lesson, recognising the
importance of “proximity” and using it deliberately to promote accountability and reduce
behavioural problems. They know that proximity alone is not enough; it works because teachers
build strong relationships with students and use movement with purpose. They consistently
“break the plane”, circulating with clear intent, engaging thoughtfully as they move, and
positioning themselves for maximum effectiveness, ensuring focus, clarity and a strong
classroom culture.
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PLANNING FOR LITERACY

LEARNING IS THE RESIDUE OF THOUGHT! Teachers recognise that students remember
significantly more when they discuss and write down what they are learning. Processing ideas

individually, in pairs, in groups, or as a whole class not only challenges students intellectually
but also deepens engagement and enhances the quality of their thinking, writing and
discussion. For this reason, teachers seek every opportunity for students to write—not only to
strengthen written communication, but to refine and elevate the thinking that drives meaningful
learning.

CHECK FOR UNDERSTANDING

A central idea in Rosenshine’s Principles is that highly effective teachers systematically check
for understanding throughout a lesson. We cannot assume that students have grasped
essential content unless we gather clear feedback showing what they have understood. The
information we receive directly informs the next steps in the learning sequence, enabling us to
adapt teaching with precision. Importantly, the checking process itself deepens learning,
helping students secure stronger, more durable understanding through continual clarification,
reinforcement, and reflection.

ESTABLISHING EXPECTATIONS

If you tolerate low standards, you effectively establish them as the norm, and that is exactly
what will be reflected in students’ behaviour and work. Likewise, when you make it clear that
you will take action in response to low standards, students quickly learn to meet higher
expectations. Ultimately, what you establish becomes the norm—“what you permit, you
promote.” When teachers and students share clear expectations and routines, a class can
arrive, enter the room, settle, and begin meaningful learning within minutes.
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Achieving Excellence Together

Appendix E: Lesson Planning Template (Teaching Model)

Class:

Date of lesson:

Focus of lesson:

Time of lesson:

Intended learning: By the end of the lesson students should... Success criteria: How students know they have been successful?

e Know (use quantifiable learning objectives, e.g. List5.... /Recall 3...

/ Describe 2..., etc.).
e Be able to (think about how students will apply knowledge to solves

problems, evaluate, analyse, create, etc.).

Home learning / Independent Learning
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Appendix F: Example Lesson 1 - Mathematics

Date of lesson: 10 April 2026

Class:

Period 1
(09.20-10.20)

Time of lesson:

Focus of lesson:

Intended learning: By the end of the lesson students should...

e Know (quantifiable): Recall 3 core equation rules (inverse operations, balance, simplify like terms) and expand 5 bracket expressions correctly (e.g.,
3(x+4), -2(2x-5)).

e Beableto: Solve at least 6 linear equations that include brackets and unknowns on one side, showing clear working, and check solutions by
substitution; explain (in writing) why each step preserves equality.

Y8 Mathematics (Set 3)

Solving linear equations with
brackets

Time Learning

Teaching Pedagogies & Activities

Formative Assessment

0-8 mins Do Now (retrieval): expand 4 bracket

expressions + solve 2 one-step equations.

Success: 5/6 correct; corrections in green
pen.

Present: establish routines and expectations
for the Do Now (silent, timed) and remind
students of the 3 core rules (balance, inverse
operations, simplify like terms).

Check: circulate and sample 6 books in first 3
minutes; quick cold call: “What does it mean
to do the same to both sides?”

Practise: students complete the retrieval
questions; teacher uses proximity to support
focus and correct misconceptions in the
moment.

Plenary: mark Q1-Q2 together on MWBs;
students correct in green pen; teacher links

Check: mini-whiteboards for Q1-Q2; scan for
(1) sign errors in expansion and (2) balance
errors in one-step equations.

Respond (mini Present if needed): re-model
one example if <80% correct; target support
for students missing inverse-operation recall.

Plenary (bridge to new learning): 1-minute
“why” question: “Why do we do the same to
both sides?” (cold call 2-3 students).
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strongest misconception to today’s focus on
brackets.

8-28 mins Chunk 1: Expand brackets then solve Present: teacher models 2 worked examples Check (hinge): Solve 2(x-3)=14 on MWBs.
equations of the form a(x+b)=c. step-by-step, narrating choices: expand, Track 3 common errors: (1) wrong expansion,
Success: students can complete 3 worked simplify, then isolate the variable. (2) wrghg ir.1verse step, (3) missing
examples with full working (expand = simplify | Check: hinge question on MWBs: solve 2(x- simplification.
> isolate x). 3)=14. Students must show the expansion Respond: if <80% correct, re-present using a
step and one inverse step. simpler example then re-check; if secure,
Practise: students complete 6 questions release to independent questions.
(scaffolded » independent). Teacher Live marking: circulate; tick correct method;
circulates and insists on corrections in green immediate fix-it for sign errors.
pen. Plenary decision: use mini-plenary answers
Plenary: stop-and-check: display one to decide whether to increase complexity
common error (e.g., missing distribution) and (negatives) in Chunk 2.
students correct it on MWBs.
28-45 mins | Chunk 2: Solve equations with brackets where | Present: model one harder example (e.g., - Check: 2-question hinge on MWBs after the

simplifying creates multiple steps (e.g.,
including negative coefficients).

Success: students complete 5 questions
independently with correct working and at
least 4/5 accurate.

3(x-4)=15). Emphasise that distributing a
negative changes signs; keep the balance by
doing the same to both sides.

Check: students complete 2 quick MWB
questions (one includes a negative bracket).
Teacher selects 2 students to explain the first
step.

Practise: students complete Q1-5 (core) in
silence; teacher circulates and insists on
corrections in green pen.

Adaptive teaching: support group uses step-
by-step checklist; challenge group completes

model (one with a negative bracket). Move on
when 280% correct.

Respond: if not secure, re-present the
distribution step using a non-example and ask
students to correct it; then re-check.

Practise evidence: live monitoring: sample 6
books for method + accuracy; record names
for quick re-teach at start of next lesson.

Plenary evidence: from error-spotting, note if
the class still confuses “expand” vs “solve” as
the first step.
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2 reasoning questions (“Which is correct and
why?”).

Plenary: error-spotting: teacher displays one
incorrect worked solution; students identify
and correct the error on MWBs.

45-60 mins

Chunk 3 (application + closure): Apply
method to mixed exam-style problems and
articulate reasoning.

Success: complete 3 mixed problems
including 1 challenge; exit ticket shows
correct method + checked answer.

Present: model one exam-style problem that
requires deciding the first step (think-aloud).
Show full worked solution and a quick
substitution check.

Check: students identify the first step for 2
new questions on MWBs and justify with one
“because” sentence.

Practise (application): students complete
Q6-8 with full working + one checked answer
by substitution. Teacher circulates and insists
on complete working and corrections.

Plenary/closure: exit ticket: solve 3(x+2)=21
and write one sentence explaining why each
step is valid; then check by substitution.
Accountability: positive point for Work
Completed if Q1-8 attempted + exit ticket
completed; completion time set for unfinished
work.

Check evidence: MWBs: first-step choice +
justification (expand first / simplify first /
inverse first). Probe misconceptions
immediately.

Practise evidence: live monitoring of Q6-8:
correct distribution of negatives, clear
working, and at least one correct substitution
check.

Plenary evidence: collect exit tickets (or
sample 10) and sort: secure / nearly / not yet;
use to plan Do Now re-teach next lesson.

Misconceptions to check: incorrect
distribution of negatives; skipping ‘simplify’
step; not checking solution.

Homework / Independent Learning

Homework (20 mins): Retrieval + fluency. 1) Create 10 flashcards: “expand” and “inverse” prompts (e.g., 4(x-2)=?); self-test twice. 2) Complete 8 practice
questions (brackets only) from the homework sheet; mark using answers; correct mistakes in green pen. Next lesson Do Now: 4-question quiz from this

homework.
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Date of lesson:

Time of lesson:

Aldridge School

10 April 2026

Class:

Period 3
(11.40-12.40)

Focus of lesson:

Intended learning: By the end of the lesson students should...

Y9 English

Writing an analytical paragraph
(PETAL) using embedded
quotations

Know (quantifiable): Define 5 key terms (thesis, inference, connotation, embedded quotation, analysis) and identify 3 quotations that support a

given idea from the extract.

Be able to: Write 1 analytical paragraph (PETAL/PEE) answering the question, including 2 embedded quotations and 3 clear inference

statements that explain meaning and effect.

Time

Learning

Teaching Pedagogies & Activities

Formative Assessment

0-8 mins

Do Now (retrieval): match 5 key terms to
definitions + underline the technique in 3
sentences
(metaphor/simile/personification).

Success: 7/8 correct; correctin green pen.

Present: establish Do Now routine (silent,
timed) and revisit key terms needed today
(thesis / inference / embedded quotation).
Share learning intentions and success
criteria (what the paragraph must include).

Check: circulate and live-mark 6 books;
cold call 2 definitions and one example of a
technique.

Practise: students complete the retrieval
task; teacher uses proximity to secure focus
and correct misconceptions immediately.

CFU: mini-whiteboards: define “inference”
in your own words; teacher samples 3-4
answers and improves them.

Misconception to watch: retelling instead
of analysing; “it makes the reader...” without
explaining how.
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Plenary: mark one item together; students
correct in green pen; teacher links the key
misconception (retelling vs analysing) to
today’s success criteria.

8-30 mins

Chunk 1: Build a sentence-level toolkit for
analysis: Point + embedded quotation +
inference (what it suggests) + word-level
focus.

Success: students write 3 analysis
sentences using 3 different embedded
quotation stems.

Present: model one analysis sentence on
the board using the extract: Point >
embedded quotation - inference > word-
level analysis (Board = Paper).

Check: students choose the best
embedded quotation option (A-D) on MWBs
and justify why it is embedded correctly.

Practise: students write 3 analysis
sentences using 3 different stems; teacher
circulates and live-marks one sentence per
student, insisting on precise inference (“This
suggests... because...”).

Plenary: share 2 strong sentences
(anonymous), annotate why they are strong,
then students upgrade one sentence in
green pen.

Adaptive teaching: sentence starters/word
bank for EAL/SEND; stretch: alternative
interpretation using “however”.

Check: hinge question: Which option is
analysis (A-D) and why? Students vote on
MWBs; teacher probes “why” with follow-
up.

Live marking: circulate during 3-sentence
practice; mark one sentence per student,
insist on upgrading inference.

30-60
mins

Chunk 2: Apply the toolkit to write one full
analytical paragraph answering the
question.

Success: paragraph includes: clear point, 2
embedded quotations, 3 inference

Present: teacher models the paragraph
structure (PETAL/PEE) and re-reads the
question, highlighting what the paragraph
must prove.

Check: students plan their Point and select
2 quotations; teacher checks plans with a

Check evidence: plan check: correct focus
on the question + 2 relevant quotations
selected.

Practise evidence: live monitoring: sample
8 students for embedding + inference;
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statements, and one word-level analysis
(meets checklist).

quick “show me” (books up) and cold calls 2
students to justify their quotation choice.

Practise: independent writing (12-15 mins).
Teacher circulates, live-marks against the
checklist, and insists on upgrades
(precision, embedded quotation, inference
depth).

Plenary: self-assess using the checklist;
students improve one sentence in green pen
to strengthen inference/word analysis; 1-
minute oral summary: “One inference |
made was... because...”.

Accountability: positive point for Work
Completed if a full paragraph is completed
and meets the checklist (point, 2 embedded
quotations, 3 inferences, word-level
analysis); completion time set for unfinished
work.

immediate re-teach for any drift into
retelling.

Plenary evidence: collect 6 paragraphs
(range) for quick sampling; note 2 class

trends to address next lesson.

Homework / Independent Learning

Homework (30 mins): 1) Learn 8 Tier 2 analysis words (e.g., suggests, implies, emphasises, contrasts, reinforces, highlights, conveys, undermines)
using self-quizzing (write definitions + use each in a sentence). 2) Retrieve: rewrite today’s paragraph from memory (no text) using the checklist; then
compare to your original and add 2 improvements in green pen. Next lesson Do Now: 5-question vocab quiz.
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Date of lesson:

Time of lesson:

Aldridge School

10 April 2026

Class:

Period 5
(14.10-15.10)

Focus of lesson:

Intended learning: By the end of the lesson students should...

Y7 Science

Diffusion: particle model and
factors affecting rate

e Know (quantifiable): Recall 4 key terms (particle, diffusion, concentration gradient, random motion) and describe 3 factors that increase
diffusion rate (temperature, concentration gradient, surface area).

e Be able to: Use the particle model to explain (in a written answer) why diffusion happens and predict, with reasons, which of 4 scenarios will
have the fastest diffusion.

Time

Learning

Teaching Pedagogies & Activities

Formative Assessment

0-7 mins

Do Now (retrieval): label a particle diagram
(solid/liquid/gas) + 4 quick definitions
(particle, temperature, concentration,
diffusion).

Success: 6/6 correct; corrections in green
pen.

Present: establish Do Now routine (silent,
timed) and remind students of the particle
model (solids/liquids/gases) needed for
today’s learning.

Check: circulate and sample 6 books; cold
call one definition (diffusion) and one prior
idea (temperature affects particle speed).

Practise: students complete the retrieval
task; teacher uses proximity and quick
verbal feedback to correct errors
immediately.

Plenary: mark 2 key items together;
students correct in green pen; teacher links

CFU: cold call: “What happens to particle
speed when temperature increases?”

Misconception: diffusion is ‘particles
choose to move’ (address: random motion).
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Time Learning Teaching Pedagogies & Activities Formative Assessment
the most common gap to Chunk 1 (diffusion
definition + random motion).
Share learning intentions and success
criteria; connect to prior learning on particle
motion in states.
7-27 mins | Chunk 1: What is diffusion? (definition + Present: demo: spray air freshener; Check evidence: MWB explanations must
particle model explanation). students raise hands when they smell it. reference particles moving faster at higher
Success: write an accurate definition and Teache.r explains diffusion as part.lcles temperature (not “heat pushes”).
. spreading out due to random motion and a T . .
draw/annotate a before-and-after particle . . Respond: if misconceptions persist, re-
. . concentration gradient. Board = Paper . .
diagram showing movement down a . . present using a different example and re-
. . definition + labelled diagram. . .
concentration gradient. check before practice continues.
Check: hinge ql.,lestlon on MWBs: “Diffusion Practise evidence: sample 6 books for
happens faster in warm water than cold o
o accurate definition + correct labels
water. True/False? Explain in one sentence . . .
L . s (high/low concentration, random motion).
using ‘particles’.
Practise: students complete a scaffolded
particle diagram and write the definition;
teacher circulates, corrects labels and
insists on green-pen fixes.
Plenary: quick “spot the error” diagram on
the board; students identify and correct one
misconception (e.g., arrows showing
directed movement rather than random
motion).
27-60 Chunk 2: Factors affecting diffusion rate Present: teacher introduces 3 factors Check evidence: scan MWBs for correct
mins and applying the model to predict (temperature, concentration gradient, factor selection + correct reasoning (not

outcomes.

surface area) with simple visuals and one

“heat rises”).
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Time

Learning

Teaching Pedagogies & Activities

Formative Assessment

Success: justify 3 predictions using
“because” explanations linked to particle
speed and concentration gradient;
complete an exit ticket using 2 factors.

worked example each (Board = Paper
notes).

Check: MWB: “Which will diffuse fastest
and why?” (4 options). Require students to
use at least one factor and the word
‘particles’.

Practise: students answer 6 scenario
questions. Require “Prediction + because”
sentence each time; teacher circulates and
upgrades language to include “random
motion / concentration gradient”.

Plenary/closure: exit ticket: choose the
fastest diffusion from 4 options and justify
using 2 factors; students correct one
misconception in green pen if needed.

Accountability: positive point for Work
Completed if the scenario questions are
completed and the exit ticket is finished with
a justification using 2 factors; completion
time set for unfinished work.

Practise evidence: cold call 3 students to
improve explanations (add “because” and
particle language); teacher stamps when
success criteria met.

Plenary evidence: exit tickets sorted secure
/ nearly / not yet to inform next Do Now
retrieval and any re-teach.

Homework / Independent Learning

Homework (20 mins): Retrieval + consolidation. 1) Learn 6 key terms (particle, diffusion, concentration gradient, random motion, temperature, surface
area) using a self-quiz grid (cover/check). 2) Complete a short “explain” task: write 3 sentences explaining why food colouring spreads faster in hot
water than cold water (must include ‘random motion’ and ‘particles move faster’). Next lesson Do Now: 5-term quiz + one explanation question.
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Appendix I: Academic Press in the Classroom (High vs Low)

Aldridge School

Purpose. This table supports a shared, low-stakes conversation about classroom climate for learning. Rather than grading individual lessons, it focuses on the degree to
which classroom routines, expectations and instructional choices consistently press students to work hard, achieve success and learn securely.

Practice HIGH academic press looks like... LOW academic press looks like...
Do Now begins immediately and is framed as . .
.g . y . - Do Now is slow to start and treated as optional. Students
non-negotiable retrieval practice. The task is tight, . N
. . wait for answers or copy from others, with limited
time-bound and pitched so everyone can start at once; . .
L . ) independent effort. The teacher does not circulate or check
students work in silence (or agreed routine) while the
Do Now! . work, so errors and low engagement go unchallenged.
teacher circulates, checks for accuracy, and prompts e
Accountability is weak (few students are asked to respond),
effort. All students are held to account through cold . . .
. . . and the activity becomes a time-filler rather than
call/mini-checks, so prior learning is recalled and .
) . purposeful retrieval.
misconceptions are corrected early.
Key content is explicitly available (e.g., textbook, . . .
y p y (€8 . Key content is not readily available. Students spend
knowledge organiser, modelled notes). Lesson time S . .
. L . . substantial time copying or generating notes (e.g., from
Subject prioritises practice and rehearsal (retrieval, . .
. S . . extended teacher talk or slides). Work becomes passive,
material self-questioning, summarising, explaining), so students . . .
. o inaccurate or incomplete; students disengage because the
think hard about the content and commit it to long-term . . S
task requires limited thinking.
memory.
i Learning is made explicit: what students must Purpose is unclear: students cannot articulate what they
intentions & know/remember and/or apply. Success is defined in are meant to learn or what good looks like. Success criteria
observable terms (what a strong answer/solution/model are absent or vague, making meaningful formative
success . . . . e .
criteria looks like). Challenge is calibrated (e.g., quantified facts to | assessment difficult. Teacher talk dominates and students
recall; complex skills broken into manageable steps). can remain passive.
Teacher models high-quality notes and thinking clearly. Note-taking is largely left to students (or peer
Note-taking Students’ books reflect accurate, complete and explanations). There is wide variation in quantity/quality of
(Board = Paper) | well-presented notes because the teacher checks and notes; misconceptions and omissions are common and go
insists on consistency for all students. uncorrected.
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Circulation &
accountability

Teacher circulates purposefully throughout the room,
reading work “over the shoulder”, giving immediate
feedback, and using proximity to maintain focus. Students
expect their work to be seen and improved.

Teacher remains seated or stays at the front. Students learn
that work may not be checked; off-task behaviour and
low-effort work persist without timely intervention.

Questioning

High frequency, purposeful questioning checks recall and
understanding (including rapid checks) and prompts
deeper thinking. Questions guide practice; all students are
expected to respond, with follow-up to improve answers.

Few questions, or questions without a clear purpose.
Limited checking of responses means misconceptions
persist. Participation is narrow and does not reliably
increase thinking or practice.

Students do the cognitive work: writing, explaining,

Practice opportunities are weak or misaligned (e.g.,

understanding

sampling) and responds (re-teach, re-model, additional
practice) so students improve in real time.

:Dr:ic;t:;e& analysing, solving. Practice is deliberate and aligned to the | copying, listening for long periods). Pupils do minimal
.g learning intention. Teacher circulates and adjusts support, | thinking; tasks feel “busy” or boring and do not build secure
independent) .
so students sustain challenge and engagement. knowledge.
. Freguent opportqnltles to reV|.ev§/ prior learning . Review is infrequent or optional. Retrieval practice is
Review & (daily/weekly retrieval) are built in. Teacher treats reviewas | . . . L
. . . limited, so prior learning is not secured, and students forget
retrieval non-negotiable and uses it to strengthen fluency and .
. key knowledge between lessons or units.
long-term retention.
Teacher is focused on impact: gathers evidence of learning | Teacher focus is mainly on “getting through content”.
Checking for during the lesson (e.g., questions, mini-checks, book Understanding is assumed rather than checked, with

reliance on later tests to reveal gaps. Struggle is attributed
primarily to effort rather than teaching adjustments.

High success
rate

Teaching is sequenced in small steps with ample practice
and feedback, so most students achieve success during
the lesson. Challenge is paired with support so students
(including disadvantaged students) can succeed and build
confidence.

Too much new information is presented at once, with
insufficient guided practice. Success is patchy; large
variation in work quality is normalised and errors are
practised repeatedly.

How to use during observation. Capture specific evidence (what students are doing, saying and producing). Use the descriptors to agree next steps: what to keep, what

to tighten, and what to introduce so that expectations and support are consistently high.
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Appendix J;: Homework timetable

The time allocated below is for the completion of one single piece of homework.
Year7

*NO YEAR HOMEWORK WILL BE SET UNTIL W/C 29.9.25 — WHEN ENGLISH, MATHS,
SCIENCE AND HISTORY WILL BEGIN SETTING HOMEWORK.

AFTER HALF TERM ALL OTHER SUBJECTS WILL SET HOMEWORK

En Ma Sc Gg Hi RS MFL Co Te Ar Mu Total
30 30 30 20 20 20* 30 20* | 60** | 60** 20* 3h 30m
Year 8
En Ma Sc Gg Hi RS MFL Co Te Ar Mu Dr Total
40 40 40 20 20 20* 30 20* | 20** | 20** 20* 20* 4h
Year9
En Ma Sc Gg Hi RS MFL Co Te/Ar | Mu Dr Total
50 50 40 20 20 20* 30 20 | 20** 20* 20* 4h 20m
Year 10
En Ma Sc Option A | OptionB | OptionC | OptionD Total
90 90 90 60 60 60 60 8h 30m
Year 11
En Ma Sc Option A | OptionB | OptionC | OptionD Total
90 90 90 60 60 60 60 8h 30m
Year 12/13
Option A Option B Option C Option D Option E
300 300 300 300 300

All times given in minutes per week.

*Per fortnight.

** (dependent on rotations)
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